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73 teachers who had participated in a school-based social work scheme
completed a questionnaire which recorded their attitudes to the programme.
All the teachers had been directly involved in consultations abour pupil
rmanagement with six specially trained social workers. The response of the
teachers suggest that even with a limited amount o f contact, social workers
can make a positive contribution to teacher practice. The personal charac-
teristics of the teachers did not appear to affect their responses.

The notion of introducing social workers into ordinary schools in the
United Kingdom has received support from a number of sources (Plowden
Committee, 1967; Seebohm Committee, 1968; Saltmarsh, 1973;
Morrison, 1974), yet there have been relatively few attempts to monitor or
evaluate those schemes which have been implemented (Lyons, 1973; Rose
and Marshall, 1974). In the most recent of these studies, Kolvin er al.
(1976) describes a DES-sponsored research project designed to examine
the effectiveness of school-based approaches in helping pupils with
emotionai or behavioural problems. Part of the project involved intro-
ducing six specially trained social workers into 12 schools in the cities of
Newcastle-upon-Tyne and Gateshead, each worker being allocated to one
junior (7-11 years age-range) and one comprehensive school (11-16 years
age-range). Their task was to collaborate with teachers in an attempt to
help children with adjustment problems. In this exercise the social workers
had a dual role - consulting with teaching staff about the psychological
management of identified pupils, and planped short-term casework with
the parents of these children. Attempts were also made to facilitate links
between school and home. The foci of the social workers’ efforts were thus
the important adults with whom the child had daily contact - his parents
and teachers. In other words, the strategy of the Newcastle Social Work
Programme fell into the category of indirect treatment. By concentrating on
the teachers, we hoped that any improvements in the child management
skills would ultimately be generalised to other pupils.

The social work programme lasted for almost one academic year,
although teacher consultation only became established on a regular basis
after the social workers had been attached to their schools, for three
months. During this early period the social workers were making initial
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ith teaching staff and becoming familiar with the particular
Mwwwwmwmwmﬂw_ Mﬂacoﬁcmm of their mo:oomm..‘;m H=o=oé:.._ g two terms AkP:HcM.:
Gﬂwu and Spring 1974) saw the most active oosms.:mso: period. ,ﬁ:mﬂm%.. er
the social workers remained in the schools for m.?:m_ term, but worked in w
different capacity from that of wwmnrma consultation. Further aamnﬁwnﬁmmmq M.
the social work service are provided elsewhere (Harvey et al, ;
tal., 1980). . . o
éwmﬁmnw%hmmmgnm of Ew indirect nature of social work intervention :M
this scheme, it was vital that we obtained m.:w impressions of E.m Mo:mcEQ
of the service. The parental response is described in adot Q.n_ ﬁmwMM
(Wolstenholme et al., 1980). The rest of the present paper 1s n_wwoﬂmﬂ :8 ©
views of those teachers who took part in the consultation exercise. T WB H1_
a lack of objective information in this particular area of _E.wanwmo% :W %
co-operation, largely because so few schemes have been imp ﬂamﬂ mm
Even when material has been available, ro.&ocoﬁ its cm.n.?Enmm awm mma
limited, first by a failure to collect information m%mﬁmamﬂnm:«m_ a :mmnou _
by not distinguishing the views of teachers who had worke 2%_ won_mw
workers from those who had not. In this investigation it was possible ﬁnﬁﬂm
the opinion of teachers who had first-hand experience .om working wi .m.w
school social worker, and accordingly to study their attitudes to a specifi
social work service.

Aims of the study . o ]
While objectives in mental health are notoriously difficult to define, the
aims of the consultations were as follows:

(a) To increase teacher awareness of psychological aspects of child
haviour. - .
w_wu To discuss with teachers some basic principles of psychological man-
ent of child behaviour. ] o
Mm%mm,o provide the teaching staff with relevant family and social infor-
mation to assist them in formulating a management plan.

Within this broader framework, more mﬁmmwmn objects were defined for
individual children (Wolstenholme and Kolvin, G.‘Gv.. Tt was mnma_uﬁa mm
fundamental that in any attempt to achieve _,Eor objectives the m:_mcao EM
manner in which consultation is effered is likely to be crucial (Schild et al,
1976). Furthermore, it is important, <.,&.mu s_onw_:m. i_.wr_: m_w ox_mzmm
framework of the school, to draw a realistic set of ogmncém which .nm: e
implemented within the time constraints and without substantial re-

isati chool routine.
OHmHMngMﬂﬁMHMmmMM md_,owm areas in which we tonsidered feedback from
school staff would be valuable. Some of the areas were entirely concerned
with aspects of consultation, the others with wider themes (the figures in
brackets refer to the individual items to be found in table 1):
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1. Aﬂom_w_wmﬂq views about consultation and its impact on practice:
a}) Ind it appear to lead to an improvement > abili
handle the children? (3, 5, 9) ’ of the teachers’ abiliy to

UUE.: i i i
Q.vav it lead to a better understanding of chiid and family problems?
MMW UU_M _wrn:u ﬁ.M foster links between families and the school? (14)
id it provide opportunities f i hari
orotlema? (6.1 PP ies for collaboration and the sharing of
{e) U.& it lead to a better understanding of emotional development? (&)
) ch :UMQ it _amﬂ to a greater awareness of personal reactions? (4) .
. at were the teachers’ views on alternative approach g
ment o pupils with behaviour problems? (17, 19 Nww " fo manage:
. at were teachers’ reactions to the mdmac,mow ,Em i i
: y received from social
workers? (7, Hm, 24), and to the availability and appropriateness of moaw_
work consultation? (10, 11, 12)
4. How much were teachers able to understand social work concepts? (13)

5. What were teachers’ views on the i
. actual and i i
workers in sehools? (18, 20, 32, 23) ual and potential duties of social

Method

Procedure. A self-rating questionnaire was used to ascertzin the views of
teachers who had been involved in the project. All those teachers E:o:
s.,woa the social workers had at least one detailed pupil-orientated
discussion were contacted by senior members of the research team who
had not been ﬁﬂ.mo:m:% involved in providing a social work service to the
mnvoowm.ky. &ﬁm_.ﬁa pupil-orientated discussion was defined as at least 10
minutes’ discussion during which significant information relating to a pupil
was exchanged between teacher and social worker. In all, 117 ﬁmmW:%ﬂm
were contacted, and 73 completed questionnaires were Hmw:a:mau repre-

senting a response rate of 62%. As far as we can ascertain, there were four
main reasons for this moderate response:

A&Eo?.:afmmgm: i
&) Mobi %m L ﬁno_.@ow.oanmsﬁmmm of teachers had left the schools during
(b) Exposure — several others indicated that they had had insufficient
contact with the social worker in their school to complete the questionnaire
with any degree of confidence. In view of the very broad inclusion criterio
ow. surveying all teachers, including those who may have had onl c
a_mmammno: with a social worker during the year, this latter reaction Ewm Mnm
entirely mmmxu.mnﬂna. In fact, an analysis of the amount of time spent b
consultation with social workers revealed that those teachers who ma z%
respond were z_mcm_@ those who had spent the least time in consultation
(¢) Questionnaire resistance — a number of the teachers contacted felt that

they were already overloaded wi i
ith research questionnai “the
were reluctant to complete yet another. ) es and therefore

46
Volume 8 No. ], January 1980

(d) Resistance to social work — we cannot rule out the possibility that part
of the relatively low response rate may constitute a reflection of resistance
of some teachers to aspects of the social work scheme or the programme in
general. Our subsequent contacts with teaching staff, however, suggests
that this latter explanation is likely to be true in only 2 small number of
instances.

It should be emphasised that there have been similar difficulties in
maintaining contact in other studies (e.g. Rose and Marshall, 1974).

Teacher sample. The sample consisted of 30 men and 43 women, and all
but five of these were in full-time posts. Head teachers or deputy heads
made up 8% of the sample, and a further 53% had head of department
status or special departmental responsibilities. Approximately two-thirds
of the teachers (69%) were under 40 years of age, and 20% were less than
25 years of age. Two-thirds (67%) of the teachers were married, and 40%
had children of their own. In terms of training and experience, 33% had a
degree plus teacher training, 60% had teacher training only, and 7% had a
degree but no teacher training. Most (67%) had more than five years’
teaching experience. The teachers who replied thus represented a cross-
section of teachers fairly typical of the profession in terms of training and
experience, .though with a slight over-representation of teachers with
senior posts. .

Findings

The responses to individual items are shown in table 1. These responses
constitute one index, albeit crude, of the helpfulness or usefulness of a
social work programme aimed at aiding teachers both to cope with and to
help pupils with psychological probiems. As can be seen, all the items in
part 1, and items 14 and 15 in part 2, refer specifically to the impact that
working with a special worker had on teacher practice as reported by the
teachers, whereas the remainder refer to overall aspects of the social work
scheme or are statements of a more general nature relating to:the
management of pupils.

1. Views about what was achieved. A third to haif of the teachers did not
see consultation as being very useful in providing them with practical
techniques for coping with pupils (3,5, 9). A primary task for the social
workers was to help teachers maximise their practical management skills in
dealing with pupils with difficuities. Thus the response to these particular
items is, at first sight, disappointing. On the other hand, between 51% and
65% of teachers did consider consultation to be of at least some use in (a)
improving handling ability, (b) increasing their knowledge about psycho-
logical methods of handling children, and (¢) thinking out alternative ways
of coping with disturbed behaviour.

The social workers appear to have made a greater impression when it
comes to providing support for the class teacher, with 84% of teachers
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Table I Teacher questionnaire — response to individual items

Moderarely:
Part ] Nit Stightly Enlam&_.m /
1. .Ium enhanced my understanding of the children & # #
identified 14 38
2. Increased my understanding of the children’s #
familics 13 30
3. Improved my ability to handie the children’s >
behaviour 45 36
4. Led to an increase of my understanding of my '
own reactions to children ) 45 39 16
5. Enhanced my knowledge about the psychological
techniques of handling children 49 44
6. Enhanced my knowledge about emotional 7
development in general 62 28
7. Provided me with more useful information from - 1
psychological tests 64 22
8. It helped me to have someone to talk to about o 1
the children’s problems i6 39
9. Ithelped me to think out alternative ways of ’ .
coping with disturbed behavigur 35 33 32
Part 2 oot
reatly  Possibly Definitely
10. I would have liked more advice 5 ¥ 7
ed N 34 -39 25
11. M.._._Eo were sufficient opportunities of
1scussing everything I wanted to discus
12, T would have liked Hm be told mora mvozw how . o *
to handle children 57 32
13. 1 SEQ usually see what the social worker was ) !
getting at 4 29 6
14. It helped to foster links with the famities of !
disturbed children 43 37
15. Ttled to a sharing of responsibility for individual 0
children 42 43
16. 1was told enough of what was found out in r
interviews with parents 36 33 3
17. 1 cm.ocE have preferred it if the very disturbed :
chiidren had been removed to special classes or
schools than to help them to be maintained in cur
school with the help of a social worker 58 17
18. u.:::_ﬂ the social workers should have spent mare »
time visiting the home 48 49
19. 1 Snccawsmé preferred it if the social worker had ?
undertaken direct treatment of the chil
20. The social worker should encourage dren > * r
cano.ovan:?m parents to come into {Contact
with) the school 4 16
21. Iwould have preferred to cantact the parents myself 42 54 ’ m.w
48
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Not
Part 2 really Possibly  Definitely
% % %
22. The social workers should confine themselves to
social problem families 61 26 13
23. Social workers should concern themselves with
staff tensions which might arise in the school 74 23 3
24. Social workers should be more informative
about the psychological information they elicit
from families 29 49 25

reporting that collaboration helped at least slightly in this way, and 45%
considering that it helped moderately or markedly (8). More than half of
the teachers endorsed at least slightly the notion that consultation led to a
sharing of responsibility (15), although only 13% of teachers felt that this
was ‘definitely’ the case.

A number of items covered the topics of increased teacher awareness of
child and family problems, and home-based relations. It appears that the
social workers had their greatest success in increasing teachers’ under-
standing of child behaviour and the family background. Social workers
were especially successful in facilitating teacher understanding about the
families (2), with 57% of teachers indicating that consultation had a
moderate or marked influence; in the case of improved understanding of
children (1), 48% responded in a similar fashion. On the other hand, two-
fifths of the teachers indicated that consultation had not been successful in
fostering links between parents and school {14).

The success in increasing teacher awareness of the children and their
families was not accompanied by similar improvement in teachers’ under-
standing of emotional development in general (6). Consultation was seen
by 55% of the respondents as increasing their awareness of their own
reactions to pupils (4), although most of the increase was at a marginal
level.

2. Views on alternative methods of managemens. The teachers had the
opportunity to indicate their preferences for other helpful techniques (17,
19,21). To the first of these statements, teachers had clear though opposing
views, with few respondents opting for the mid-point on the scale. A clear
majority (58%) were against disturbed children moving into special classes
or schools. "In addition, there were very few teachers (13%) who would
definitely have preferred to see the social worker undertake direct
treatment of children (19), and even fewer {4%) who would definitely
have preferred to contact parents themselves (21), although more than
50% indicated that this was a possibility.

3. Reactions to (i) feedback and (i) content of consultation. A third of
teachers were dissatisfied with the actual feedback of information about
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families (16), despite an agreement among the research team that infor-
mation would not be lightly withheld. More than two-thirds considered
that therc was a lack of information from the psychological testing of
children (7), and a similar proportion felt that the social workers shold
have becn more informative about the psychological information they
elicited from families (24).

In addition to items covering the content of consultation, a number of
items were intended to discover teachers’ reactions to the amount of time
actually spent on the consultation process. Opportunities for discussion
with teachers had to be fitted around existing timetable demands, which
proved a difficult task in senior schools. Two-fifths of teachers clearly
indicated that the opportunities for discussion were insufficient (i1).
Three-quarters of the teachers would have liked more advice, but the

nature of this advice is uncertain as only 43% wanted to be told more about
handling children (12}.

4. Ability to understand social work concepts. There did not appear to be
any major difficulties in understanding social work intentions and
suggestions, as only 4% of teachers responded to the ‘not really’ category
(13). Technical jargon is often reported as being a hindrance to inter-
professional co-operation, but the response to this item suggests that this
did not constitute & major problem here {13). Almost 30% of teachers,
however, had sufficient reservations to mark the ‘possibly’ column, which

emphasises the need for greater clarity in communication with other
professionals. :

5. Views on the actual and potential duties of social workers. Several
statements reflected the teachers’ preferences with respect to the various
roles of social workers. First, it was clear that three-quarters of the teachers
were unwilling to have social workers concern themselves with staff
tensions (23). Second, the notion that social workers should confine
themselves to social problem families obtains a strong negative endorse-
ment by nearly two-thirds of the teachers, which suggests that other aspects
of the social workers’ contributions were perceived as valuable (22).
Finally, the philosophy of the social worker contacting unco-operative
parents was highly acceptable to teachers (20): indeed, the greatest
agreement amongst teachers was reported in this area, 80% ‘definitely’
seeing this as an important role for the social worker. This ‘potential’ for
working with parents also receives some support from the response to item
21, in which a considerable proportion of teachers indicated that they were
prepared to contact parents themselves, although few felt this strongly.

Two further aspects of the scheme were singled out for comment. First,
more than three-quarters of teachers endorsed the notion of the social
worker having a base (or office) in the school as opposed to a base outside
the school. Second, teachers were asked whether the consultation pattern
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(which involved organising discussions to fit the teachers’ ;30523 was
‘inconvenient’, ‘slightly inconvenient’ or ‘convenient’. The majority Ammo\i.
considered it slightly inconvenient. It is not clear how the pattern .i
consultation could be improved to make it easier for teachers, w.mnoo_mzw._:
view of the part-time status of the social workers. An analysis of social
work activities for one term in the senior schools, :o.éméﬁ revealed that
over half (57%) of contacts between teachers and social workers were pre-
arranged. Therefore, while it is feasible to work within the existing
timetabling arrangements, it would evidently be preferable to allow for
consultation time when drawing up the timetable. -

Reanalysis of data by school and teacher characteristics . u
Each of the 24 items in table 1 were reanalysed according to the type of
school in which the teacher worked (junior or senior), and %o:.q Rm.oron
characteristics: age, sex, training, and parental status. No significant
differences were found between the views of male and female Smmraqmq nor
between heads/deputy heads and other teachers. The following differences
were however obtained:

School type. Teachers in junior schools more often :wﬁo._.ﬂoa :::poo:m:_-
tation had led to a sharing of responsibility for the children (x* = 5.0;
p < 0.05; d.f. = 1; Yates correction).

Age. Young teachers, i.e. those under 40 years of age, wanted more ma.<..5m
than their older colleagues (x* = 3.9; p < 0.05; d.f. = 1), and in addition
did not want the social worker’s role to be restricted to work with social
problem families (x* = 7.5; p < 0.01; d.f. = 1).

Parental status. Teachers who were not parents themselves were more
favourable and held the view that consultation had improved both the
ability to handle pupils’ behaviour (x* = 9.3; p < 0.01; d.f. = Cwm:n_ to
think of alternative ways of coping with disturbed behaviour (x* = w.op
p < 0.01; d.f. = 1). As significantly fewer teachers under the age @ﬂ_ 40
were parents, we did not know whether their response to these two items
was determined by the youthfulness or the Umawsﬁm_. status of the teacher.
Further analysis revealed that for both age groups (i.e. both under 40 and
over 40) those teachers without children of their own were more favour-
able on both these items. It would appear, therefore, that it is parental
status and not age which is the more important factor.

Training. The more highly qualified teachers, i.e. E.omo with a aoma.oo .E:m
teacher training (and irrespective of age), were less in agreement with item
22, i.e. that social workers should confine themselves to social problem
families (x* = 7.4; p < 0.01; &£. = 1).

Finally, in relation to teacher views of the consultation pattern and éa.:w
base for social worker, only two differences were noted, both of which
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related to the work base. Male teachers were more favourable to the idea
of a social work base in the school (x* = 5.1; p < 0.05; df. = 1: Yates
correction). We should add here that all the Newcastle social workers were
women! Similarly, the most highly qualified teachers were more favourable

towards a school base for social workers (X* = 56;p <005 df = 1;
Yates correction).

Discussion

It is clear that only a minority of teachers strongly endorsed the view that,
as a result of consultations with social workers, their own skills in managing
pupils had improved. Nevertheless, about half to two-thirds considered
that consultation had been of some help in this area. The moderate
impression on this aspect of teacher practice could be a reflection of the
limited exposure experienced by some of the teachers to social work
practice: as has already been noted, the criterion for inclusion in the study
was only one detailed pupil-orientated discussion. There is indeed some
evidence in the literature to support the conclusion that intensive consul-
tation is more effective than limited consultation. In particular, the study
by Tyler (1971) suggests that improved understanding of the child is
significantly related to higher rates of consultation with teachers, though it
is not clear whether this result was a function of the intensity of attention
rather than of the effectiveness of consultation. In the present study two
questions remain unanswered: whether certain kinds of responses were
influenced by the lower rates of consultation, and - a corollary of this —
how intensive the rates of consultation should be for maximum effect.

In relation to alternative methods of management, the finding that a
majority of teachers were against the ‘most disturbed’ pupils moving into
special schools or classes is particularly interesting, especially when
coupled with some recent research findings which described the relatively
good progress made by maladjusted children in ordinary schools compared
with other settings (Kolvin et al., 1979). The tevel of acceptance by school
personnel of school-based mental health schemes is likely to be highly
influential in the implementation of such schemes, :

The dissatisfaction over information exchange was not in keeping with a
Lancashire survey of 69 teachers who had had varying exposure to a school
social worker or counsellor over a three-year period (Rose and Marshall,
1974). The authors of the Lancashire study concluded: ‘The great majority
of teachers thought that the worker gave them sufficient information and
discussed the child sufficiently with them’. But they monitored only two
social workers, and hence their findings may be less representative.
Moreover, the longer period of worker attachment may have done much to
overcome any information exchange difficulties.

The third area under investigation concerned the availability of the
consultation sessions and their content. It may well be that the request for
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further advice is a request not only for more time (see the Smo:wm.m
preference for the social worker to have an office in the school) but m_wﬂ. OM
more in the way of discussion about specific mmnr:ﬁ:mm and a _Mm
information. Thus it seems likely from the teachers’ response to :mmsm .
and 24 that they were expecting more information about wmrnn.w mE:m
problems. The implication of this finding is that teachers and. mcﬂ_:m
workers should be clear as to the nature of their nmm:uaonm_ roles,
obligations and expectations. The usefulness of a consultation contract is
described elsewhere (Kadushin, 1977). S
There is a clear indication from item 23 that teachers Eonm.cnéz_ﬁmz moM
social workers to concern themselves with staff tensions. d:m may J amﬁ
the threat that the presence of any mental rmwxa Eoﬁwﬁm. in a schoo wi
create if their role is not clearly or adequately aom:wmm.ﬁﬂo? 1959). HM is :“n
keeping with the findings of Rose and Marshall’s single-school study on_.
teacher attitudes, from which they concluded ‘.ﬁ:wﬂ teachers inm worrie _
most of all by the prospect of ‘losing authority and no:ﬂmo_ i mwﬂcn_m
worker were appointed tothe school AWom.n m.:a Zmam:.mzu 1974, p.1 v.m
With regard to parental contact, the findings are similar to ﬁrOmm o M
Schools Council investigation in which the great majority of schoo mﬁ.m.w
involved accepted that steps should be Sﬁmn to encourage parents to M._m_h M
schools more frequently (Schools Council, 1968). Rose m:n.m ?:ﬂm mm
(1974) also found over half their teachers in agreement with this nﬂ icy oH
contacting parents, and half of these said 5@: contact should ﬁda. Hm.ﬁoac.md
some sort of social worker. As the authors point out, however, this fin __Hnm
is of particular interest to us since none of our .mn.un_m_ Eo_.wwnma .%m
experienced any pressure from the schools to do this ,Asm: parents) an w ﬁﬂm
not the kind of role in which the school saw them’. It ﬁqoc_a seem w a m
while teachers are in agreement with the idea of improving roBo-mor.oc
links, few are in a position to undertake the Eunznm_ mrw@.m to Ewwoaﬁ is w
reality. Specially trained social workers, by virtue of their wq._m..&_ﬂ mﬁo m
family dynamics, could be well equipped to undertake this difficult tas m
and there are many examples, particularly in E.o American :_“m_.m.,.cmmw M.
such work being undertaken (Berlin, 1969; Costin, 1969; Anderson, ;
4; Johnson, 1976). :
wjowmrww\mmm it would mm@mmwa that the teachers in the present mE& <muucnn_
most of all the support of the social workers and the information mmo_w:
families which the social workers provided. They were less impresse 0y
the social workers’ ckills in helping 9@5 to clarify problems and in
assisting them to think of alternative pupil management procedures. O:.n
reason for this latter finding could be that the presence of a consultant zw
viewed by some consultees as reflecting on Ew:. own .Eomwmw_osm.
adequacy (Kadushin, 1977). Subsequently, for this or simikar z_ummﬂ:?
school staff may deny receiving help, or at least minimise the help they
have received (Macarov, 1968).
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A word of caution must be added about the differences which occurred
when the data were reanalysed taking into account teacher characteristics.
We had expected some differences of attitude between teachers in junior
and senior schools, because of the differences between these schools in
terms of contact rates between teachers and pupils, and the differences in
the curriculum and organisation. This only proved to be the case, however,
on one occasion ~ the teachers in junior schools saw one result of
consultation as a sharing of responsibility for pupils. This finding may
reflect fewer opportunities in junior schools to share impressions with
colleagues about pupils. Teachers in junior schools are usually responsible
for the same group of children and tend not to teach pupils their colleagues
teach.

it was notable that younger teachers were more favourable towards
social work in schools in terms of wanting more advice and being less
inclined to sece the social worker’s role as working only with problem
families. This may merely reflect the attitudes of a new generation of
teachers, or may be a result of the greater exposure to social aspects of
education introduced into many courses in recent years. In addition, the
teachers who were not parents themselves seem to have derived greater
benefit from consultation. It may be that the experience of having a child of
one’s own may help when it comes to dealing with other pecple’s children.

In general, however, it would seem that the majority of teachers’

responses are not particularly influenced by the personal characteristics
studied. This finding is broadly in keeping with a similar survey of teachers’
responses to school counsellors (Freeman, 1973). But if the personal
factors examined in the present study and Freeman's do not influence
teachers’ responses, which factors do? Clearly in this study there is a long
list of *possibles’: the social worker’s skills; her personality; the personality
and previous experiences of the teacher; the quality of the werking
relationship. Some or all of these factors could help to explain the
considerable variation in responses to the items in table 1. Rose and
Marshall (1974) may have provided a clue when they distinguish between
4an ‘integrative’ teaching approach where the primary aim is not just to
convey information but a concern for the whole child, and “instrumental’
teaching where the emphasis appears to be entirely on imparting facts.
They found that the teachers who were most favourable to their social
work scheme were more likely to adhere to the ‘integrative’ model. We
suspect that a teacher’s style or approach to teaching is largely determined
by personality factors, and that it is these same personality factors which in
the first instance influence a teacher's attitude towards social work.

Conclusion

A considerable number of school children in the United Kingdom have
adjustment problems (Garside er al., 1973). Consequently there is ‘ample
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room for considering alternative schoo! mental health roles’ A.Ooin: .msn_
Lorion, 1976). The findings of this survey suggest H:m.ﬁ even E::. a :.E:o.a
amount of contact, social workers can make a positive oo:ﬁ&::o_s in
schools. Only a few teachers reported that they gained no help trom
tation. . .
now.wwmo:ﬁm there have been further appeals for an integrated, multi-
disciplinary approach to build on the unique potential of the school for
exerting a positive influence on pupils. In particular, closer links between
the education and social services have been om:mm for (DHSS, 1977). The
findings of this survey lend some support to the idea that closer iks are
attainable at the shop-floor level.
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